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SYMBOL TEACHING GUIDELINE 
SECTION 1 INTRODUCTION SEPTEMBER, 1974 


This teaching guideline is intended as an adjunct to the Ontario 
Crippled Children's Centre Symbol Communication Research Project Workshops. 
It is written in the hope of providing a preliminary framework within which 
the new symbol teacher can plan a meaningful symbol learning programme. 
Development of a comprehensive handbood for teachers, parents and administra- 
tors remains an objective of the next phase of the research project. 


It is assumed that any person embarking upon symbol instruction with a 
child recognizes the value of communication to the young child. The frustra- 
tions and limitations imposed upon a child who is unable to use speech 
functionally are well known by those who relate with him. Prior to the 
introduction of symbols however, it may be well to consider the contribution 
of speech to other aspects of the child's development, so that the planning 
of symbol instruction will not be too limited in its objectives. 


Long before learning to read, the young child utilizes language to 
gain information and test his ideas about his world, to interact socially, to 
release emotional tension, to express his feelings to others, to role-play 
and gain insight into himself and others, to give form to imaginative and 
creative explorations, to develop body and spatial awareness as well as to 
relate information to others and to satisfy immediate physical needs. 


Language enables the child to develop cognitively, socially and 
emotionally. (Figure 1) 


In introducing symbols to a child, the teacher should plan for symbols 
contributing to all the areas illustrated in Figure 1. Speech has value as 
it enlarges the child's world; such can be our goal for symbols. 


Reading has not been included as a communication medium for the young 
child, for it is only at a later stage in the child's development that read- 
ing can contribute to his cognitive, emotional and social life. Symbols as 
a substitute for speech can provide the early foundation upon which the more 
advanced communication skills of reading and writing (or typing) can be 
built. (i) (For a consideration of the relationship between symbol use and 
reading readiness see Educational Appendix ~ Symbol Communication Research 
Project (1972-73 Report). Upon this foundation of secure interpersonal 
communication, reading and typing can contribute to an ever expanding aware- 
ness and knowledge of self and the world. (Figure 2) 
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(i) Recommended reading: 
Smith E. Brooks/Goodman K.S./Meredith R; Language and Thinking in the 
Elementary School; Holt, Rinehart & Winston, Inc. 1970 


6vel .saaMaATAAe 


oe paindoset ald? 
Jee! 199 &’aeablicdo HelggtxS 
eds oi netstinw ef ti 


akisinO edt oF tonuihs as es Hatigniseit oan 
-egodedarowW toefoxs dorssesd aotisolauinmed fo. 
doinw oicditiw Auowamaxt ytsrtaifesa 6 entbiv ) 
,ommszporg weitorseal lodmya foipninsem 6 wey the ti Lodmye wen ods 
-Bijéininhs bee etretsg .aiedosst xo° boodbrent 6 to tnemgoleved 
.Jostoxg doiseast aft ko seorda ¢xen etd Fo eve oe ns anianet asot 


@ dtiw sotdouxseni Jodmys mnogu patsinedme soereq yous Jedd beatvees at 31 
“Sisavxt ofT .biitio poxey aft o4 noltsolaummon to suisv of? aoxinporses bIido 
diveoges onu ot ofdseny at odw Hiido « aogir beaogntt anoiestimil bus anot? 
elt ot solid mid dviw edelex orfw esotd vd mwoa! {ilew ove vitesoktoau? 
noiivedtataop eft rebraneo ot flew ad yso J} \xevewod eLodaye to soisouborsai 
onianesiq ena ted3 om ,tneotolayeS e'blindo edd 70 etnegqes apdito of dosage to 
sovidostdo eti nt hestimii cot ed ton Iitw aoktomstent Lodimve ito 


ot spaupiel easilisyu bitde envoy eng .bsex oF polatsol suoted prod 
od .yfistcor tosexwant of .biuow aid tuods esgebt eid tens Bas nolsemsotat alep 
yafg-elot oF ,averioo of spaifest eld saexqzea of .noLeret tenoltomen eaGgetlos 
hog evissiipemt ot miok avip ot ,@xsnto Bria DieamtA adint SHipisnt aise bas 
ot as [isw ss sesnetaws [sitega bits ybod qoieveh o7 Leqoits1olgKxe ev iteet2 
.sbean leolayriy otatbamni yieltise of bas exodsto of dolsssrrotat esjatox 


bas yilstooa ,ylevisginpoo gqoleveb ot blido eid eeitsens epsupned 
(i esupsa) .vilsaotitoms 


 elodmya sot: asiq bluore ztefsevt ad? Diide s ot ulodmys, paioubomsar al 
“an oulev asi togeqs of exupld ar: besgscteulfl esoxs eft Ile of pattudiagznos 
-alocinye tot Isop avo ed oso cova ybisow a‘biido eft eaptatias ti 


-pavoy od¢ wot muibem solitesiaummos 6s as bebufoat mésd gon ead patiseA 
-beor sadist toemyoleveb a'biito- edd at etete te¢8L a to ylmo at tt 102 .Stirio 
es alodeye .otif fatoos bas L[enoktome ,svitinpen aid of etodtitaoo seo pat 
gem eft dotdw soq: coktshnavot yixee efd shbivorg men dosege 10% etititedve s 
ed neo (piiqys 20) pattiznw has paibsees 20 affiole Aotjsoinumnos Deonevbs 
“Bas eeu Llodmya noewted gidasoltslex sli to roktsxebrenoo 6 70%) (4) .tiiod 
foiseseh noltextavmmoo Lockuwye - xibneqgA lenolisouba eee seonibsat paibuox 
. Isnoateqietni oases ‘20 noitebayel aids soqu Were. EX-SV@L) toetoxd 
-stewe palbasqxs seve ms of eaudistaos nso paiqyd bas pathset ,notsaoiavamos 
(S exugid) .bisew ait bas ife6 20 epbelwond, bus sven 


~ 


ee ee ee ee eee ee i er ee ee ee ee ee ee 
oT 


‘pets i patiatsT: | bas -opsupigl: At do ihagam\. 8.4 ,gemboa \e 
‘OV@L ont .nedeniw 2 siaetk cecil | 


2 


Through e (Speech or Symbols) 


Child is able to: 


Child is able tor 


* Test ideas 
* Acquire information 
* Ask questions 


* Relate with adults 
-y * Relate with peers 


— * Progress beyond 


tions. egocentric stage 
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FIGURE 1 


Child is abie to: 
* Release emotional tension * Express feelings about self and others 
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In this teaching guideline the term teacher is used to designate the 
person directly responsible for the planning and implementation of symbol 
instruction, recognizing that this person may be a professional teacher, 
speech pathologist, therapist, parent, or interested volunteer. A general 
outline will be given for the teaching programme; it is hoped that each 
teacher will adapt and innovate to meet the needs of each child's unique 
communication capabilities, background of knowledge, and learning style. 


Before embarking upon a symbol programme there are two very important 
questions to be asked: 


1) “ARE SYMBOLS APPROPRIATE FOR THIS CHILD AT THIS TIME?" 


To give a responsible answer,the following factors selected by the Symbol 
Communication Research Project Psycho-educational consultant, Barbara Kates, 
and Speech Pathologist, Esther Timpany, should be considered with each child: 


-~level of functional speech and potential for speech 

“present means of communication 

~learning potential 

-developmental level 

~age 

~hearing acuity and perception 

-visual acuity and perception 

~level of language comprehension 

-~desire to interract with others 

~ability to make decisions (does he have a consistent and reliable "yes/no" 
response?) 

-extent of physical handicap and its effect upon access to a symbol display 
-interest in symbols and anticipated motivation in using symbols as a mode 

of communication (of particular importance for the oider child) 

-degree of home and school capability and willingness to accept, teach, 

and use symbols. 


Based upon observation of children referred for symbol instruction by 
the Ontario Crippled Children's Centre Communication Assessment Conference, 
it is felt that any one of the above factors is capable of negatively affect- 
ing the child's symbol readiness when severe limitations are present. If 
your experience and training does not equip you to assess any of these areas, 
seek the assistance of the appropriate professional. Before deciding for 
or against symbol instruction, you should be convinced that symbols are the 
most appropriate form of communication for your child at this stage in his 
development. 


2) The second question tc ask is: "WHAT PERIOD OF TIME SHOULD BE DESIGNATED 
FOR INITIAL TRAINING BEFORE DECIDING WHETHER OR NOT SYMBOL USAGE IS A 
REALISTIC GOAL FOR THIS CHILD?" 


Because of the wide spectrum of situations and learning styles the times 
selected will vary, but care should be taken not to judge progress too early. 
For a child inexperienced in actively initiating communication, several months 
may have to be allowed for adjustment to the new role required of him. 
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At the time of writing, the Ontario Crippled Children's Centre Symbol 
Communication Research Project is about to enter a 2 year evaluation phase 
in which the symbol vocabularies will be field tested in over forty settings. 
The data re children's performance and the instructor's evaluation will 
provide information for the production of standard vocabularies and a Hand- 
book for parents, teachers and administrators. The following remarks are 
tentatively offered on the basis of two and a half years of experience 
with symbol learners. 
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GENERAL CONSIDERATIONS AFFECTING PLANNING 

A distinction must be made between teaching symbols to a child and 
communicating with a child through symbols. It is important that a child's 
learning programme be planned and that responsibility for it be taken by one 
person; it is equally important that the child communicate through symbols 
with many interested and accepting persons. Initial planning by the teacher 
should include arrangements for helping the adults and children who relate 
with the child to feel confident and comfortable responding to symbols. 
Their role should involve enjoyable conversation with the symbol-using child, 
giving feed-back to him as his symbol utterances are understood and providing 
a model of spoken English as they relate naturally to the child. 


The teacher is responsible for providing the child with information re- 
garding the potential of the symbol system. She can utilize several 
approaches. Formal direct teaching experiences can be useful in introducing 
the child to symbol meanings. As the child gains in symbol fluency, the 
model provided by the teacher's symbol output and the informal learnings 
which occur during conversations become more important. The on-going bal- 
ance between the three approaches will be influenced by the child's pre- 
viously acquired knowledge, his learning style, and his level of symbol 
proficiency. 


1. Symbol learning and conversation should be enjoyable, sociable and at 
the child's interest level. If repetition is necessary, varied experi- 


ences should be planned in which the child has the opportunity to use 
the new symbol or skill frequently in an interesting and meaningful 
context. 


2. Symbols provide a vehicle for communication. The value of knowing a 


symbol comes in its application. As soon as a child knows a symbol 
meaning, situations should be planned in which he can make functional 
use of the new symbol. This does not mean constructing symbol work 
assignments or devised games; it does mean planning situations in which 
it is important to the child to impart or gain information through using 
the new symbol. Feed-back from the other person is essential to his 
learning. | 


3. Symbol acquisition provides the opportunity for related learnings. 
Clarification of concepts, increased understanding of relationships be- 


tween concepts, expansion of classifications become possible as the 
teacher introduces learning activities in which the child can utilize 
newly acquired symbols to expand his knowledge and develop cognitive 
skills. 
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Learning the meaning of the symbols may be the easiest part of the task. 

Using the symbols purposefully may take much longer. The amount of repetition 
and practice required varies greatly. The teacher through establishing an 
initial trial period of several months as part of her planning, can ensure 
that the programme is not discontinued prematurely when the child is slow to 
make initial progress. 


The symbol vocabularies which are presented in this guideline have been 
developed by the Symbol Communication Research Project Linguist, Oliver Mott, 
in conjunction with the Ontario Crippled Children's Centre, Symbol Communica- 
tion Research Project Team. The symbols are derived from those of Charles kK. 
Bliss in Semantography Blissymbolics. (1) Whenever possible they are being 
used in their original form. New symbols have been devised or modifications 
have been made: 


(1) in cases where a symbol which children need was not presented in 
Semantography. 

(2) when the children's restricted vocabulary (imposed by the Children's 
physical limitations) necessitated developing an extended meaning for 
the symbol, or when the Ontario Crippled Children's Centre Team con- 
sidered that the symbol appearing in Semantography was inappropriate for 
the young child (e.g. not easily remembered, not within the child's 
conceptual framework, visually difficult.) Where a symbol is not to be 
found in Semantography, this will be indicated in the dictionary. Every 
effort has been made to remain as consistent with the Bliss Symbol System 
as is compatible with the learning ability of the young child. . 


Teachers and advanced students are encouraged to extend their knowledge 
and use of symbols by reading Semantography. (1) The symbol simplification 
and selected vocabularies, which have been developed for initial presentation 
and use by the young child, can easily be extended to encompass the original 
Blissymbolics as the child matures. The teacher or student who pursues Bliss' 
philosophy to enrich his symbol language is promised a fascinating and ever- 
evolving experience. 
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(1) Semantography~-Blissymbolics - For the initial inspiration and symbol 
source for the symbols referred to herein, see the text Semantography- 
Blissymbolics by C.K. Bliss. Many of the symbols and procedures used 
herein have however been independently amended or conceived, for use in 
a teaching program for non-communicative children, by the writer or the 
staff of the Ontario Crippled Children's Centre, Toronto, and in many 
cases may not be in accordance with the Bliss system. For authorita- 
tive reference to the Bliss system and for copies of Semantography write 
to: 

Mrs. A. Fraser, 

195 Newton Drive, 
Willowdale, Ontario 
Canada. M2M 2N8 


; e 
: -#tas2 eft to dusq teetess odd od yaa b 
moldizeges to tavoms es? .xsypmol doun sted ye 
ne paidelidszae mpvords sedoser of? | 
evens nso ,prianeld zed to aisq as ee 1 Lake 
ot wole ef Siino ett onan viesiommred ome ITOORLS 


ee 
‘e 
: 


We Wiehe: Gk 
feed averl eaktatibin aids ai betaaestg ets Hokiw soixaiudenoy Lodarye ett 
s730M r9evilO ,telupaid soeroxd dowseren Od tea bree og edd yd 
‘solnummo® Ledmy2 \aidaed a'nexhtido beologds? odtataQ oct dotw nll ofan, me 
HM eelzsdo Bo ovorls most bovine era slodnrys oA amen Fe iorsesea molt 


pated oss yeds eldiersoq sevecerfy (1) seo) fodm fioswpotnamed at retla 
anoljsaitibom xo heaivab need evad elLodmye oS mo ientipito xiett at beau 
+ebem need even 


nt batnseetq jon asw been merblide doidw Lodmyea 6 ercedy eseso mi (f) 
potrssse | 

e'nexSLias ede yd besogmi) yseiodsoee BSesolxteos +ek emt certw (S) 
to? nainsem bebnetue nso pniqoleved boetedigesven (enokyae ink £ iaotevdg 
~oD tao? attne) a'netbiits belqats>? nlastad ef? netiw to ,fodmya ed? 
40% eteixgozgasrt wesw yodeipotasme? af pubzsegqs Lodmye Sod dents berebie 
e'biide sit nid¢iw gon ,Leretiremx yitese Jon .p.a) Fido prwoy eft 
ed ot tor et fodnye a sxedWw (.sfunkttib ylievely ,l2owemstt Levtqeon0o 
Yieva .vsanolsolb eft at beteohhbui od Cliw aids  ydqexposniemee ot Savor 
mea2pIeve toda eeild odd siutw tuetgehendoo a4 Kham: OF edam eed est tictke 
fideo prvey edt 26 yttlids oakoreal orit dtiw: oll eqmos ai es 


seboelwonk tists baetxe of bepsuvesne ors adnebese bemiewba bas exaroue?T 
notjsoitiiqnia Lodeya err (1) .yilgexpotmenseg puibeoy vi efodimys to say bas 
nolssinexetg Inttint 10% Degofeves ased svar dokdw .eelteicdspov bexoeles brs 
isnipizxo eft easgqnwone of bebnetxe ed yihesd nad , biti gaudy odd yd say bas 
‘eeil@ eouetvg ofw tosbusen go teosed oft votwseu BL ed? a8 eollodmyeetls 
“seve brs poitentoas? = boatmouy at speupnel fodmye eld Motrne of ydqoaol irq 
-»ssitedxe paiviovs 


ees ene eneeeneeveene ee«eeere Pe ee ee ee i a ee ee eee ee 
‘ 


foderye bis sottaextourt Iattial afd 10% + as (£) 

~yrigexposnsns2 txet off oma iene at bovavtes alor E 

beay enuubeooxg S06 efodmye eft to yes erry et 5 7 2 pe eiterted 
ni eay sot ,bevisones 1 bebroms peas pagel ne of over ~ oben 
eft 10 sogtuw eft yd .merbiidh seviZ. on. USOT 

Yaem ol Bas .OgnctTOT \exgaeD @ egw. be pd 

-sdixoiltus yoU .mtays aatia odd site Hiodax 
etiztw yiiqatposnimer 3¢ eeigoo sot bue most ; fe : 


Physical limitations which will affect the child's communicative 
potential must be considered during the planning stage in order that realis- 
tic expectations can be made. The degree of physical handicap will dictate 
the type of symbol display (and the number cf symbols) to which the child 
can have direct access. Decisions re the appropriateness and availability of 
electronic displays and the use of hand, foot, eyes, or head to indicate 
symbols, and decisions re the child independently indicating all the symbols 
available to him versus utilizing the efforts of the person relating with 
the child to indicate some or all of the symbols, must be made. The antici- 


pated number of symbols and speed of indicating symbols will influence the 
direction of instruction. 


In introducing symbols to the child, the most relevant symbols should 
be selected first. In the Ontario Crippled Children's Centre class situation, 
the introductory vocabulary of 30 symbols (see Page 90 1972-73 report) was 
introduced first, but for individuai children in other settings a personal- 
ized selection should be made. If a child already utilizes gestures to im- 
part information, he can be taught a Bliss symbol that corresponds with a 
gesture, thus relating the communication potential of the symbol with that 
already known through gesture. Symbols which offer new communication possibili- 
ties to the child, should also be taught early in the programme. 


SUGGESTED STEPS FOR THE TEACHER TO FOLLOW IN INTRODUCING SYMBOLS TO THE CHILD 


l. Become familiar with the symbols of the 100 vocabulary. Be aware of 
whether the symbol portrays meaning through looking like the object, | QO 


house 
w 
or through representing an idea, OT or through a combination of 


porn, 994 oo 
oth. Study the meaning of the component parts and the manner 
television 
in which new meaning is derived in compound symbols. (see the accompany- 
ing dictionary.) 

2. Select two symbols (of the basic 30 symbols, or individually selected 
symbols) to introduce to your child. present them in large form (playing 
card size) on child's tray or give to the child to carry with him. Choose 
nouns, adjectives, "yes/no"as first symbols. Select on basis of interest, 
immediate usefulness to child, and ease of recognition. 

3. Explain and demonstrate the meaning of symbols and give the child an 
immediate opportunity to use the symbols to enter into conversation with 
you. e.g. 1. If first symbols are 


man and lady 


a) Go for a walk and have child indicate the sex of each person 
he meets. 
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b) Look through photo-album 


c) Say names of persons known by child; have him state A or A 


tr , man lady 
2. If symbols are OT OL 
happy sad 
a) Ask child “How do you feel if...........- 


b) Look at a picture book, describe feelings of persons viewed 


c) Tell child a story; at intervals in the story, stop and ask 
how the character is feeling. 


Be sure the child understands the object, feeling or action 
which the symbol represents. Provide experiences to teach the 
child the concept whenever this is necessary. e.g. in teaching 


symbol for A, present the child with enough examples of 
man, 
man, that he knows the symbol represents more than one man. Be 


sure the child distinguishes between man and woman, that he 
realizes a person is a doctor and a man or woman, that a person 


is still A regardless of age (grandfather),etc. 
man 
Provide opportunities for frequent practice and review of the new symbols. 


If child successfully distinguishes between the first two symbols and 
uses them correctly the following day, introduce two more symbols in the 
manner described in 3. 


Review and use all symbols introduced. tf child has difficulty disting- 
uishing the first two symbols, postpone their use and introduce two other 
symbols. If your child continues to have difficulty, re-assess his readi- 
ness for symbols. 


When the child has a vocabulary of 8-12, nouns or adjectives, introduce 
pronoun "I" and verb "to want" Ce or (+t"to like". Demonstrate how 
he can sequence 3 symbols to make a full sentence. e.g. "I want 


food" |i ¢ 2 , and encourage him to make a sentence whenever possible. 
Write the sentence on graph paper, blackboard or overhead projector so 
the child will see the sequence of symbols. 


Introduce the body parts, and then the action indicator. Demonstrate to 
the child how a body part is able to represent the action of a part of 
the body when the action indicator is indicated prior to the symbol. When 
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8 
writing these symbols, place the action symbol over the body part to con- 


form with other verbs. Give the child many experiences following which 
he can say, 


Uae see " 
"I smell cat 
"“T hear Ale 


9. Show the child the symbols in locations other than on his tray to be sure 
he is not remembering them by position only. There should be consistency 
in the location of symbols on the tray for communication purposes, how- 
ever minor modifications in the arrangements of the symbol is to be ex- 
pected as new symbols are introduced. 


10. If the child is able, encourage him to manipulate the cards, placing them 
in sentence form. 


ll. When the child uses correctly 20-30 symbols, introduce the 100 symbol- 
vocabulary. 


INTRODUCING THE 100 SYMBOL VOCABULARY 


1. Give the child practice in locating position of symbols already learned. 

2. Continue to have conversations using these symbols. Continue writing the 
child's symbol sentences for him to see. 

3. Once the known symbols can be easily located, plan lessons in which you 
will introduce 1 or 2 new symbols. Incorporate them immediately into 
conversation. 

4. Each lesson, give the child the opportur‘ity to ask for a new symbol of 
his choice. Teach procedure ‘what'79 followed by symbol being requested. 
Review the following day. 

5. Adjust pace of introducing new symbols to child's learning ability. 

6. Plan to give special attention to the following teaching units in attain- 
ing mastery of the 100 vocabulary: 


-questions. This area requires much work and will need attention 
throughout the child's symbol training. 

-manners 

-~Feelings 

-use of "opposite" (for those children who can be introduced to or 
who already understand the concept) If child is not ready to use 
"opposite" the required symbols can be temporarily added to the 
display. e.g. happy and sad; big and little 

-use of plural (i) 

-use of “action” symbol to form verbs 
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"plural"symbol, "action" symbol, and"descriptive" (evaluation) symbol are written 
% size and above symbol they refer to. (See section "How to Draw Symbols" 
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“pronouns: I, you 
-importance of direction of arrow - e.g. happy, afraid 
~importance of size - e.g. mouth, sun 


7. Provide the child with demonstrations of the way in which symbols 
represent a range of meanings through your examples. Translate symbols 
using their different meanings: @.g. big, huge, "giant", large. 


200 VOCABULARY 


The 200 vocabulary was designed to serve (1) as a functional vocabulary 
for children for whom access to a larger number of symbols was not 
feasible due to either physical or mental limitations and (2) as a trans- 
itional vocabulary for children needing a bridge from 100 symbols to 400 
symbols. As well as expanding the number of adjectives, verbs and nouns 
available to the child, the 200 vocabulary introduces tenses, the negative, 
some prepositions and adverbs, the alphabet, (this can be added to the 
100 symbol vocabulary if the child is ready for it,)"yuk" and "wow", the 
conjunction "and", 2 geometric shapes, the possessive, and symbols which 
provide for the use of symbol strategies to expand the information which 
can be expressed, "symbol", "part", "like", "similar to", "combine" (see 
symbol strategies section). 


400 VOCABULARY 


The 400 vocabulary attempts to provide an expanded vocabulary which 
through use of symbol strategies, a supplementary personal dictionary 
and alphabet skills (initial consonants, spelling) will allow the child 
to express himself fully. 


p zi \e ; Ys aye ay) y A a 4 
i, aa Ma 


pan if Ai 
ok nr DA =p A A Cede 
> Loans Lame | : 


etodya Ska aned ‘anaes 


isises Ye sapzal “on cal sera “ 


ta ee, 
syasl I welance dsao3 + nt 2 or on 
| tom Baw afodia 26 aod ge 
Re 6 aah (8) Dra: “acatd Mae aR fd 
008 ot sLodiny’ 00% noth “ayhis dt: 
_) Baer be ‘adiay veevitas tbe 
evisuped off dagesdied zeptiiax int ‘ot Ba 
end oc: Bebbs et ant ix at). Fee [Sta He 

) erth, wow Bas "sey {ak tok, gbses ek! be. fo ort 3a ye tsdispoy 
Hoidy alodirye aoe 5 See ee UO ut tse. nem § VE Rage rt 4 
'  ofpk ay WOkS RAPTORS ort Bet : fpatawse Loerie to emu oy tok ebivetg 7 
pepe "erie o? jas 3am a al ee mite’, y 


mate Lodge 4)": f 
" Py 7! ote * oo 
iD ey : 


> q 
Dus i ' J i , j : , 
} é (ah . Nes . \ f if 
7 , y : r 4\e Re in, Cay 
~ ' 7 (a ; y j 
/, & m7 p o ‘ ve h vig _ wil 1” rw. 
* wn f 4 ‘ 


thy! ee we ' lehiy al : . ‘ ae th 

eee +" » } uy me 

civ tdw Yow tredesew: babrogxa, abit O34) Lone Sesteiats 
“Nvenokseoih fsuoemag yithae se ped piblesazds cay 

°  Bbedtiady: wotte pine ba cor gute | 


' te aa on pt o'“ 


‘ ; Ub AN i i q bya! 1% 4 eat fy Tee 
i pie y An : \ rt ae) i A pe it Nib by Meus | 
4 th 4 f a 44) ; 
; / f Rae 
} : ( a Aus ae ne Shad ia ‘ 
‘F Me 


Al 


, ae re a’ f P , : i a 
i é ane 2 A ae > Ale ok? i is Nee ¥ 
ae ; m ay rhe TAOw Oa, vn ar. ; coe an ky 
ae ein Pluk, Pie ib ee oy eae 
mi aa es ieee meme 
i ay git es eh ti Mag sy wert,” 


“ine % 
bck Mees | 


LO 


LEVELS THROUGH WHICH CHILD MOVES IN BECOMING FLUENT WITH SYMBOLS 


(1) 


(2) 


(3) 
(4) 
(S) 
(6) 
(7) 


(8) 


Learning through experience that symbols can fulfil the same function as 

speech: 

a) testing how adult organizes his world (e.g. "Am I naming, classifying, 
or describing as you would"?) 


b) testing communication medium - (e.g. "Can you understand, when I say 
it this way"? 
¢) communicating - (e.g. "I want to tell you this".) 


Learning the symbol-meaning-relationship for each symbol in the 
vocabulary. 


Learning that one symbol represents a range of meanings. 

Developing speed in locating the symbols. 

Learning to use symbols effectively and purposefully to communicate. 
Learning morphology - recognition and utilization of symbol components. 


Learning to create individual symbols; learning to play with, explore 
and enjoy language. 

Developing the ability to utilize a variety of symbol strategies 
(methods of combining symbols-both Blissymbolics and alphabet.) 


ASPECTS OF SYMBOL LEARNING WHICH ARE ONGOING THROUGHOUT INSTRUCTION 


(a) 
(b) 


(c) 


Gaining skill in becoming spontaneous and automatic in symbol responses. 


In conjunction with the instructor, exploring and developing techniques 
of symbol presentation which will enable the child to improve his ability 
to transmit his meaning to others. 


Being exposed to an adult model of English Syntax (1) continuously 
through the speech of others (2) through symbols being pointed to 
or written, by others. 

TEACHER RESPONSE LEVELS 


To enable the child to progress in his level of symbol output, the 


teacher must be aware of and move through different levels of responding. 
She must remember that there is a distinction between teaching and 
communicating. Those adults not familiar with the symbol system will 
communicate with the child in the manner most comfortable to them. The 
child will in time learn to adjust to a variety of methods of responding. 
As teacher, you are interested in his development of skill in symbol out- 
put. Your response level will be planned to meet his language needs. 


Help the child move through the stages which follow; avoid placing him in 
a situation where your response level may be too difficult for him. 


1. When introducing and working with separate symbol cards, accompany 
every symbol indicated by the child with your saying of the word; 
each time you say a word accompany it with pointing to or writing 
the symbol. 
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Pay When child is beginning to indicate short sentences: 
a) say the meaning which is printed on the display as the child indicates 
each symbol e.g. MAN ees dlvies oe PO GEOT ok en ect LMOTREH 


b) Repeat the meanings of the individual symbols in a series e.g. MAN 
SEES MOTHER 


c) Expand the meaning to give an English sentence “The man sees mommy 


d) Refine the sentence to a form which is acceptable to the child. 
e.g. "A man saw mommy". 


e) Ask for further information through symbols or yes/no replies and 
expand the sentence more, if appropriate. "The principal saw mommy 
on the way to the classroom to-day." 


The child needs feed-back as to symbol meanings, the added meaning im- 
parted as symbol becomes part of a sentence, and the use which teacher can 
make of context in order to arrive at an expanded meaning. As soon as the 
child is familiar with the word-symbol association presented on the display, 
alternate meanings should be expressed, so the child will learn to relate to 
the range of meanings expressed by the symbol. With each extension of meaning, 
the teacher has the Opportunity of language and cognitive development activit- 
ies. 


eis As the child becomes secure in symbol-meaning relationships, the teacher 
can begin to wait for a phrase unit to be completed by the child and then 
verbalize the child's output utilizing context and syntax clues to arrive 
immediately at the expanded sentence form. The teacher must be sensitive as 
to the time when each child no longer requires reinforcement of the individ- 
ual symbol~meaning relationship. An alternate response by the teacher at 
this stage, is refraining from any verbalized repetition of the child's out- 
put and proceeding immediately to a reply to what the child has "said". 


4, At all stages of relating with the child, a written record of the child's 
symbol output can be useful both for the teacher and child. Seeing the 
sequence of symbols can relieve the strain on short-term memory and can free 
the teacher to concentrate on context and syntax clues. She can then respond 
in a more relaxed manner. 


Se On appropriate occasions, the teacher can utilize symbols to converse with 
the child, either through using the child's symbol display or through writing 
the required symbols. Speech on the part of the teacher, should always re- 
main an integral part of communication with the child however, due to its 
speed, clarity, and naturalness for the teacher. 


6. When the child is unable to make himself understood, it is important 

that the teacher,.in a non-critical way, make the child aware of the need for 
an improved output. It does not help the child if the teacher pretends to 
understand or begins guessing as to the child's intent. ‘The teacher can begin 
by asking the child to tell her in another way. If this is not successful, 
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then the teacher can structure the situation so that the child's output 
gives relevant information. The teacher can suggest alternatives such as 
"what kind of a thing is it?" "what is it used for"? "what is the most 
important thing about it?" or with regard to an event "tell me what happen- 
ed" etc. Working together on clarifying the child's symbol output can help 
the child arrive at independent use of symbol strategies and will strengthen 
the child's ability to select alternate levels of communication when he 
relates with persons differing in their knowledge of the symbol system. 


SYMBOL STRATEGIES 


Ls The first symbol which allows the child to expand his vocabulary is the 
"opposite" symbol. It can be effectively used with adjectives and adverbs 
and can help clarify many concepts for the child as he uses it. Care 
should be taken when the child uses "opposite" in conjunction with 
nouns, however, for he may not know the full adult meaning of the noun 
and may be using the "opposite" to relate to a feature which is not a 
criterial feature for the adult. This could lead to ambiguity. e.g. If 
the child says "opposite of car" to refer to "bicycle", he may be re- 
lating the "opposite" to the size feature where the adult would tend to 
relate the "opposite" to the classification feature of vehicle. 


Vp "Like" or “similar to", “same as" and “part of" are other symbols which 
the child can learn to use effectively to expand his vocabulary. 
e.g. To refer to a robot: "like a man and a machine” 
To refer to a blast: “loud the same as thunder” 
To refer to one's finger “part of hand beginning with £" 


Je A very useful strategy which allows the child to create new symbols is 
made available through the "combine" symbol. By pointing to this symbol 
the child can indicate he is about to use several symbols to form a new 
symbol combination which will represent a new meaning. Thus "outside 
food" means "picnic", “make-believe lady who flies in the sky" means 
"witch" etc. The "combine" symbol is indicated both before and after 
the sequence of symbols to enclose the new combined symbol. 


4. "Symbol part" and "symbol position" may prove useful on the rare 
occasions when a child requires the meaning of a symbol which is part 
of a compound symbol, e.g. to say "note", the child could point to 
"music' and "symbol part"or when he requires a change in a symbol posi- 
tion in order to arrive at a new meaning. e.g. "little" "water" 
"symbol position" “earth" could indicate "puddle". 


5s "sounds the same" can be used to indicate that one is utilizing a 
symbol to indicate a meaning represented by a word which sounds the 
same rather than to refer to the range of meanings represented by the 
symbol. e.g. "sea" sounds the same as "see, "flour" sounds the same 
as "flower". 
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There are many strategies to be mastered by the child in order to make 
a mere 200 symbols first functional and then creative. 


1. Already covered in the original guideline: "opposite" 


"simi Lar. co" 

"to combine" 

"symbol part or position" 
"sounds the same" 


2. As part of a reading readiness programme I would add: 


(a) 


(b) 


(c) 


(d) 
(e) 
(S) 


(g) 
(h) 
(i) 


(3) 


sounds like - as in happy, happened 
eye = 1 
2 - two 


begins like as in money mouth more 

and ends like as in bed red head light night 

looks like as in birthday holiday Sunday Saturday 
Father Brother 


(drawing attention to identical 
symbol components) 


Regular use of left and right techniques (for reading of eyes, 
hands and boards) 


A action to indicate verb 


¥ to convert symbol to adjectives or adverbs 


Alphabet (both cases) for detailing descriptions for more specific 
meanings 
Plural for clarity of meaning 


Tenses as above 


in questioning, use a regular technique - always asking detailed 
information 

about feelings, actions, size, shape, colour,comparisons - All 
of this questioning is aimed at helping the child build his skills 
related to classifying material. 


Use of synonyms for each symbol in order to bring home the 
concept of many meanings for each symbol. 
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Finally, these children need to know how to use and to be comfortable 
with a telegraphic style. Each youngster, as he is exposed to symbols, tends 
to develop a personalized method of symbol output. Much of what we refer to 
as telegraphic communication is a natural style coming from each child. Such 
styles are as varied as are the children. Consequently after the youngster 
has worked with symbols for a brief period he may need to be helped to 
organize his thoughts within a somewhat structured framework. Briefly he 
should learn to use the "?" when needed as a clue to what's ahead, he should 
realize the significance of verbs as major means of expression and of time 
or tense as equally important when accuracy of output is needed." 


SUMMARY 


The progress which each child makes will be influenced by factors 
relating to the child's learning capabilities and to the learning situation. 
If the teacher carefully decides upon the suitability of symbols and then 
arranges, through a well planned and regular symbol instruction programme, a 
range of experiences in which symbol use is functional and rewarding,a 
stress-free and motivating learning environment, contact with accepting 
adults, and opportunities to relate with peers, she will be giving her 
child the opportunity to develop his unique communication, social, emotional, 
and cognitive potential. An exciting and rewarding experience awaits child, 
teacher and family. 
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NOTES 


COVER SYMBOLS 


BO 


"to give "Knowledge contained 
out of an in the brain 
imaginary enclosure" 


vessel" 


S 


"Symbols (plural) 
-writing for the 
world" 
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How To Draw BLISS Symesots. 


The symbols appearing in this paper have been drawn by 
Jim Grice, draftsman, 0.C.C.C. Instructions have been 
written by Margrit Beesley, O.T. Reg.,with added comments 
re symbols by Cc. K. Bliss, May 1974. 


In order to draw symbols in their proper size relation, 
it makes it much easier if one remembers that each symbol 
fits into a basic square. The square can be divided into 
halves, quarters and eighths. 


It is of great assistance if you start with pre-lined graph 
paper in drawing symbols. This type of paper helps keep the 
right size relationship in drawing, which is essential, 
otherwiSe the symbols can lose their proper meaning and the 
reader can get confused. 


In the following pages, only 1 inch symbols are shown - 

4s" and 4%" symbols can also be drawn. Use of template (design 
available from 0.C.C.c.) is recommended by C. K. Bliss. 

This template can be made out of thin plastic or celluloid 
and the symbol components should have a size relative to the 
graph paper. 


When drawing symbols to be used for instruction or attaching 
to a display board, they should always retain their proper 
size relationship and be drawn with an exactness that free 
hand drawing cannot attain. 


FOUR SQUARES TO THE INCH - 
TO DRAW 1" SYMBOLS 


vi 


yd owssb need eve r9sqeq eit oi paisasqgs al 

_ feed eved exoftouutent .9,.9,59.0 ,Asmetisxb — 
atnemnoo bobbs dtiw,.pet .%.0 ,yaleeea yitpusM yd se2 
-b¥eL yom ,eekla .4 .9 yo elodam 


_\fottslex este yegorq shed at afodmye ance apre nl 
fodmye doso Jsd7 axsdmomet eno 1k ralese doum 3£ agaem it 
Sint bebivib ed cao evAvpa off .oxeupe Oiesd 6 ofni atts 


-adtipie Bas avetusup eevisn 


restp benkl-org itiw deste soy 24 sonsdeiars Jsexp %o ak I 
ad3 gaol aqisd ssqsq_to eqyt eld’ .slocmys prtweth in NSGEY 
isitneeas ai “oidw .paiwsth ab qineaviselon este siptz 

ois bra patasem seqoxq tied? esol nso elodmye att se iwxariso 
.beantnos tep aso xebsex 


- nwode ots efodaye ront L ylao aspsa paitwolict off ar 
ngksed) etsiqgnet 2o aeU .fwerh ad café sD alodmye "# bas "¢ 
-eetlG .2x .D yd bebremmovey at {.9.5.9.0 moxt ofdsiisys 
Ptoluliss +o oitastg aids to tito Shean od aso sisiqnet efit 
att o3 svicelex este 6 eaved blvede stmenogmoo Loomye ents brs 
-teqeq dasip 


biindestis 1b ne ktoundtind 103 beay ed od elodmya emiwexd sedw 
seqoxq <lerdt Ais stox eyewls bivorie yedt .Bisdd -ysigel & Ot 
aoxt téd¢ aeertosxs ne dtiw mws2h ed Bae q{idenctisiex este 
.aistis tonns. patweth basi 


LS 


SOME BASICS ABOUT SYMBOLS. 


AN ENCLOSURE USES ONE COMPLETE SQUARE 


A PAPER OR PAGE IS HALF A SQUARE, 
showing the usual format 


A BOOK HAS A LINE THROUGH THE MIDDLE, 


showing the book open and two pages 


A THING — QUARTER OF A SQUARE IN THE MIDDLE. 
The symbol pictures a cube crystal. 
It symbolises the noun. 


THE IMPORTANCE OF POSITION 


Example for the Verbal Noun, the Verb, and the Verb Indicator: 


USE THE 
ACTION 
INDICATOR 

ACTION TO ACT TO MAKE 

VERBAL VERB A VERB 


NOUN 


"The symbol pictures a volcano cone, first primeval Action 
on our young Garth." (C= kK. Bliss) 
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IMPORTANCE OF POSITION (Continued) 


Example for the Particles containing the Plus Meaning: 


BELONG 
Ji 8 


THE IMPORTANCE OF SIZE 


THE SYMBOL 
FOR ACTION 


A HUMAN-EITHER 
SEX, SHOWS AN 
UPRIGHT STANDING 
HUMAN BEING 


AND WITH 
TOO THE HELP 
ALSO OF 


MOUTH 


REAPPEARS IN THE SYMBOL 
FOR MAN "to whom Action 
Endeavour, Success make 
Life worth living" 

(Cc. K. Bliss) 


IT REAPPEARS IN THE SYMBOL 
FOR WOMAN "who is the Trus- 
tee of the Creator. Within 
her womb God creates a new 


Creature”. | (CF KoVB1liss) 
A ROOF, A PARENT, 
SHELTER EITHER 
means SEX, WHO 
also Pro PROTECTS 
tection HIS FAM- 


ILY 


er 


HOM 
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SYMBOLS ARE EASY TO REMEMBER 


Li ly i de 
Wao Gi 4b GR ARAL # 


Eye Mouth Nose Ear Brain 


B utting the verb indicator on top of these s Ols we get: 


N NA A ian 


to see, to speak, to smell, to hear, to think, 
observe, talk, sniffle, listen, consider, 
look, voice, etc. etc. muse, etc. 
etc. etc. 


HOW TO WRITE COMBINED SYMBOLS 


In between each symbol element is a space equal to & of 
a full square. 


(NI 
aune 
Afi | 
aan74ne 


ES fetal 
i ERE Gaby @ ae 
BS INS aise) 


TEACHER TELEPHONE 
"A human who gives out knowledge "Language "Electrically 
from an imaginary vessel contained by mouth the zigzag out- 
in the brain and ear" line of a 


enclosure" lightning" 


(C. K. Bliss) 
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NAB VE ARAN 
RNA ESSER 
: BAN J \ WEE RQ aE WANN : 
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a WALK TO 
Human Legs and Feet To, Towards 
first person making action 


LIAN TT TART 
AiSNttt 
joe a ell 
Léa bad 


SCHOOL 
House "Gives out "Knowledge 
of an ima- contained 
ginary in the brain 
vessel" enclosure" (C. K. Bliss) 


Between two symbols, no matter what their size, there must 
be one full square left blank to indicate the separate 
words. 


The right spacing is important. 


Correct spacing, proper positioning, exactness of drawing 
and of size are all important; care taken in the drawing 
of symbols will contribute to the fluent reading of symbol 
communication. 
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SECTION 3 SYMBOL COMMUNICATION 


This section offers a guide on how to use the symbols in forming a 
complete sentence. We hope that the patterns or rules here will in the 
future allow your children to express themselves more clearly and easily 
in a wide range of situations. Familiarity with these patterns will also 
be an important step towards reading and writing ordinary English, since 
we are trying to follow English word-order as closely as possible. These 
rules are intended for the adult to use in setting a good model for the 
children - the more confident you are yourselves, the better it will be 
for the children to see. As the rules are close to English they should 
not be too difficult for you to learn. When the symbol-rules are different 
-from English word-order, this will be pointed out. 


You can put these guidelines to use whenever you are writing something 
down in symbols, for instance writing a letter or a story, or leaving a 
message for your child, or if you are "talking" silently to your child 
with his symbol tray. 


A note: When writing symbols down, be sure to leave plenty of space 
between the symbols, so each one is clearly visible! 
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COMPLETE SENTENCE STRUCTURE 
Except for commands (see p. 5), a complete sentence should have at 
least a subject, a tense, and a verb or an adjective. 


The subject is the doer of the action, or the person or thing you 
are talking about. 


The tense tells you when the action takes place, or when a 
description refers to past, present or future time. 

Verbs (e.g. “come, see, want") and adjectives ("good, afraid, young”) 
either indicate actions or give a description of the subject. 
STATEMENTS 


SUBJECT TENSE VERB OR ADJECTIVE 
7 al x J 

The house is big. 
~ 

A3 ) >| 

He did come, (or "He came") 
“A 

Aas ® ( Cfo, 

Her father is going to laugh. 


If you are saying where something is, no verb-symbol is required but just 
the tense: 


SUBJECT TENSE PLACE-PHRASE 
dieu x a7 Nhe IF: 
My book is on the table. 


A3 ) of 


She was here. 
GAT STATEMENTS 
Place the symbol ("not") after the tense. 
7H x =| I, 
The house isn't big. 
aA 
Bill eel | 
Bill didn't come. 


Aa ¢c¢ -| rai 


She will not be here. 
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tat tad Bertuper af Lodma-crev on ok grlsttomoe - gobyss ora voy tt 


soured att 


rn 


a 
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TIO 
To form a question, start off with a question-symbol ('who, what, why 
ete., or just ? “question"), and switch the subject and the tense-marker 
around. 


The teacher is thinking. 


Cra L Dee te ay 
ie eae ay le 


Ia the teacher thinking? 


new book was here. 


hy ol a Vienna. 
creel ad acetal 1b 


Where was my new book? 


She likes to swim. 
As « O+! 4. 
xe As O+l 4, 


Does she i like swimning? 


> 


A 
fn Yims Cae 4 
Why did you gn? 

Why have you gone? 


eine, 


Who did you see? 


ee Si sy a Sun . 
Pa iia kb we el. 
tte tae abe , 
1 ue Pat es Oe a 


hy ee . 
° r Y, ’ “ | | 
ans ‘es rh Wh : ; 
. : o . : ; oe. 7% ti , 
il my a i M 
; " i + i sf 
4 , : : a ’ ps ] } 
te ee q 
¥ ha re * wm | 
j , : , ve j . | . . 
’ ay Mas Bl hl 
' 4 : o i yy | j 7 4 . ‘ 
if TD c ; 
iy gene 
ia ? 
i 4 { 
i ie if 
i 7 +? i 
ii Cok : 
sy hed 
yi, f 
' iy 
A 
4 v 
ae 
° 4 et 
‘ i Ch 
, 
; me? oe 
“eek 
in Oi 
TH 
? A j 
in! 
1 
ry] 
A 
Ly 
b 
4 VM ' 
iat 
re r 
7 { 
.. i 
‘a is 
st ; ’ 


: , V Ky 
wos de 
i ne 
< ‘he 
ec i : 
‘ - bs ae on ste 
. yee 
} Ti ane ¥ 
) P a 8 
¢ \ An ¢ a a 4% J >, 
Tot 4 Te : Uv ; f y a: 
Dan off ae, ** t 
eee : 
? 


i’ ne 


Le) 


rr fet ett. oh ny a tend y Rat ee 

, ay res OR TPR, bee ait : 
ar, i n at ‘i mM : ie is al 
f ; wee ‘ 4 i 2 ay 


NEGATIVE QUESTIONS 


Put the symbol | ("not") after the tense. 


oD ) =! wale A. 


Why didn't you go? 
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COMMANDS, 


To form a command, start off either with IO ("pleese") for a 
polite request, or with | for an order. As in English, no eubfect noun 
and no tense marker are needed. 


A A 
( cany\y: Les Loa 
Go away. Please go away. 


lad 


IC Li Oe uA eis ee tl 


Please give me (some) milk. Put it on the table. 


In commands with the verb "be! and an adjective, such as “be good", 
oe 
“don't be afraid", use the symbol © ("to be, live"), followed by ths 


adjective. v 


IO o FI, lO od JOC. 


NEGATIVE COMMANDS 
Put the symbol ~| before the verb: 


ene el ct Clee” 


Please don! t go. Don't be afraid, 


a | 


* Don't touch it. 


asch (esnetgy) WI. she aodaie Yo siete «baw 
mucin tootdlue on .tekignS ni: sf: abies 4 a 


~ hoor ed" ay mova ,evidosths as. fes,"ed" daev ot sttiw ebawgeoo cl 
“a 
ot yd Dewollot , (evil ,sd oF") © fodeze ost sav ,“biewta od t*s0b” 


SOR 6: oO Ie 
. boo 


, svaud 


WO Go | | 
bieuvta ed +’ rot 


PROVISIONAL DICTIONARY 


SEPTEMBER, 1974 


THE FOLLOWING DICTIONARY IS A PROVISIONAL ONE 
ONLY, COMPILED TO ASSIST TEACHERS CURRENTLY 
USING SYMBOLS. THE WRITER APOLOGIZES FOR THE 
HAND-DRAWING OF THE SYMBOLS; THEY ARE TO BE 
USED AS A REFERENCE FOR THE COMPONENT PARTS 
OF SYMBOLS, NOT A GUIDE TO THE DRAWING OF THE 


SYMBOLS. 
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PREFACE TO THE DICTIONARY 


The symbols used in the Symbol Communication Research Project 
Vocabularies are of four types: 


Simple pictographs depicting concrete terms, e.g. © House. 
mK animal. 

Arbitrary symbols (with no representational connection between 

symbol and concept), e.g. ? question, - _ the, + and. 


Abstract representational symbols, indicating relational concepts. 
erg: | after, | before, v on. 


AND 
Compound ideographs representing objects or concepts by combinations 


w 
of other symbols, e.g. '©@ late OQLQ school 
(house-give-knowledge) 


The purpose of this word-to-symbol dictionary is, firstly, to list 
all the symbols that appear (or have appeared) on the Symbol Communication 
Research Project displays, and secondly, .to give a breakdown of the com- 
pound symbols. The composition of the compound symbols is exposed only 
in terms of the parts which make them up, and a more detailed explanation 
or interpretation of the symbol is not given. The dictionary does not 
necessarily show how each symbol should be explained to a child learning 
the system. 


It may help to give an explanation for three particular symbols which 
occur in a number of compouncis in an idiomatic sense: 
9 basic meaning, heart, also represents feeling, emotion, in such 


A 


symbols as Or happy, SOK angry, On upset, Q feel, 


A A 
baa to love, Oe to want. 
basic meaning, roof (cf. O house), is extended to mean 


3 Ww & 
protection, safety (as in “fA, shoes, ae safe, A“ policeman). 


and is also the element indicating family relationships: e.g. % Father 


J 
oi 
2 t@ be Bd eal Oe es © 
YAM) 2 2 IU ' 
: Dea aa 
rug - 
fe ae a K « 
Se |aisr We 
——_ 2. SS ——— 
= * fa 


ie 
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.onvoH ) «2.9 .eerted edemonoo paitoiged 


= 
<4 
= 


neswiad noisoennco Laaotisansegaqes on dtiw) efodmye yasxztds4 
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bon + «ett 6 gohdeeup © ©. Q.0 4 (geome Sas Sodas 
. Teor x 


.egeennon Ienoissiax prtssothat ,alodmye Isnoise 


—o 


uncidanidmen yd etquanse 10 ussetdo palsmeusiqes sfgsapoebs bayogmod 
¥ ors 
sootion CHDOQ sisi © oie: <ahadtn aiete Se: 
(aphalwondt-ovip-oauort) 


tail o¢ ,vfdeuvi®? .2k yusnottotb Lodmya~ot-buow eid to ssogzug ost 
noitsokautmmeD fodmve edt ao (bevesags sever tc) TSeqqs stedt elodorys oft Lis 
-mop edt to swololserd a evip of, .ylhaooss bas ,eyslgqesih stoetoxd forsened 
vino besoqxe al alodmye bavoqmoo ead To noltieoqmos ent .elodmye Bareg 
nokisnsigue belisteb stom 5 bas .guv med? exem doidw atzeq odd to aaTses ak 
gon ae0b yusnolsoib eft .nevip ton at Lodmye it to aottastexqsetni x0 
vitersel bilido s ot benisfgxe od blyode Lodmye dase wot wore ylizessesen 


fotdw elodave «zsluaiixsq seids sot noksenslqxe ne ogni qied yaa JI 
:eenee obtsmokbt as ak arenes > te tacmun 56 ak wO90 


dove mi .soigome .paitest asnssetqeyt oats teed .patnsem otesd o- 


90 © dongs 19 .yapne Ox aggad 10 se stodma 


* 


.jgem ct §Q saved ot “> 
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_{osmeptiog Ay 9388 a) .asqdie, AN ; 
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PREFACE CONT'D. 


x. 
XM\ family. *®2 brother, etc., and @ to marry. 


— basic meaning earth, occurs with eye in © colour with ear 


> al 
in 2 sound, 2! loud, with mouth in 9 food, and with plus 
in + to have. 


KEY TO DICTIONARY: 
The first seven columns indicate in which vocabularies the symbol appears: 
Bol Sober 44 


( }) contains a symbol for this concept but is quite different from the one 
in use in the current vocabularies. 


* =— symbol has been modified to the one now on the current vocabularies, 
(the form shown in the Dictionary) 


w - the wording has been altered in the current vocabularies. 


B - Charles Bliss' Semantography, the source of the great majority of symbols, 
and of the system itself. 


1 - the first 100 vocabulary in use at 0.¢C.c.c. until summer 1973 
3 - the 340 vocab., used at 0.C.C.C. until Summer 1973 

lL - the new 100, currently an vise at 0,C.C.C. 

2 - the 200, - 2 a % 


4 aad the 400, iT) 1) 1) 1] “ 

5 ~ the 512, on prototype electronic display, Sept. 1974 

Next the word is given which appears beneath the symbol on the current 
vocabularies: 


Bol bec School home teach 


A word which is bracketed does not occur on any of the displays, but the 
symbol associated with it is a basic element, as part of other compound 


symbols. 
The symbol follows: 


and finally the words indicating the composition of a compound symbol: 


home teach 
These refer to the symbols listed under this heading in the Dictionary. 


us’ 
axseqas Locays eft edizalutevoy doidw ab etantbat aaauifos “deve 


BacLreta 


eno sii tort gnews2tib stiup ei sud sysonos atds sot Lote’  @nkéyrion () 
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ia ic ries tisk rm 


ont aud cevetgnl a to yas m0 
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Wt W 


(4)5 


or Ww Oo WwW 
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a, an \ 
about > 
accessories OT% thing clothing 


(activity) A ana A 


“a 


add a V. 

(additional) )* A. and 

Pahie e (Bliss: "flower" and “big"; cf. “child") 
A.) see "making descriptive" 

afraid Ole A. sad future question 
after |: 

afternoon Q|- 12 day after twelve 
again AK ("make action" repeated) 
(against) <4 

io 7 sky nose 

airplane 4 wings wheel 

all, each enclosure multiplication 
alone, only 1 A. one 

Alphabet ABC 

and = 

angry xOK A. much feeling against 
animal ava 

answer ea enclosure question 

arm Ls 

around D) 

art Lio enclosure eye 

attach,stick = V. earth on earth 


aunt fal sister parent 


["Sitdo” . 


*evitqixoaeb patdam® aoe 


doidasup Peet Ue Ubt bse <A no Sai x! 3 @ esireia 
4. xgdte ee 6t 6 @ 
eviews tatie ysb Si 1a) noanze: t. @es € 
(ba¢seqex “aoltos sven") Aw | 2(b) (a) 
” - 


a 
had 
m 


s20n yxe x, ais 
footw = epntw SE snsiqate 


nottsoligizium savaofons 


Zz mw f 
- 
we 
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seataps 
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(B) 5 baby CH ("child" turned on side) 
Ba 45 backyard Cy! (house....) 
(barrier) | 
: n 
B 45 be, live ® v. life 


be able see "can" 


(B) 45 because b< cause by 
Bog. Bays bed bel 
Bo a9 28a 55 before | 
belongs to see “of" 
B 3 45 between I-| 
Bie iss big om re 
Bl 34S bird o.§ wings locator (for feet) 
io 2.445 birthday Qe day birth (protection & star) 

(B)131245 black oF colour eight 

3 45 blackboard ix enclosure pen 
B 3 45 blouse,shirt he 
(By eselee 405 blue @2 colour = two 
Hew ES sy Sind 25 boat m, 
Ba ey aed 3S body , 
Bolas 1 2.4/5 book aa (cf. page) 
(B) 2 Ls boy R (cf. "child" and "man") 
B (brain) mt 
B 3 245 bread and 
* * x 
B 3 2,45 broken i, ae 3 
a bec Re ee brother ‘2 (cf. father, sister) 
(8B) 158.1 2,455 brown © & colour four 

3 2S bus EOS (wheel) (cf. car, wheelchair etc.) 
B 45 but 4 


es 
(ohie no henent “Biido") 
(, +. @enod) 
arts 
yd SBUSD 
{(jee% 10%) sasaool Sa EW 
(asd2 a noktoegzoug) dézid yeb 
INES suafop 


neq eipaolons 


aug ayyeatlao 


(apaq . 20) 
("gam bee "bitdo"” .%e) 


iseataie ,gadte? .t2) 
48103 HOOD 


{(.oge tkapoleotw ,a69 .39) (faesdw) 


ad ydsd 
ti incu 

lL (tehax8d) 

v «@& oil ac 


“tsa” cea olde sad 


>a sausood 

| 
pm hod 
\. eroted 


"to" ees ad spaoled 


i} asawt ad 

i pid 

¥ baid 
PO yabdjaid 
ge doeid 
“T] pxsodtnata 
Suirle,sauold 

s® eile 

& 3sod 
OQ ybod 

ae Aood 

| 8 od 
UY (atezd) 

ed bsaexrd 

A r nedoxd 
se tedst ond 
#2 awoud 
oa gael 


e Jue 


fu 


- = - = > - bo ‘- > ad 


6 fF Fr ww WK 


bad 


- - F- FP Tre S 


nw OP 6©)hhUMT UH 


ad ae " vie 
te he & bist 


m7 7 m7 ™ mw ~ ove ™ es Mme 7 


nan 6 6S OMS 


(a) 


I (a) 


vo wo WwW we hw wD 


ow Ww Ww wy 


(B) 


w+ wd WwW wW 


wo wo we wD Ww wet 


(B) 


Ww * wW w eT 


Ww WwW WwW WwW 


Wo WD Ww WwW WwW Ww 


Ww * 


> -& F& PL LL 
uo ou wm Oe Mm 


& 


> & FP LP 


mam oOo WM 


uw ul 


oO nm Ww un mm Ul ur un 2) ui ul ui 


ui 


buy 


by 


can, be able ‘V 


car 
cards 


carry 


catch 


(cause) 
chair 


change 
cheese 
child 


choose 


Christmas 
church 
circle 
CLEey 
cloth 
clothing 


cloud 


coat,sweater {ft 


colour 
comb 
combine 
come 
comma 
container 


cook 


V. 
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money thing 


(wheel) (cf. bus, wheelchair etc.) 


paper plural play 
thing wheel 
get hand 
life water 


(Bliss: "flower" and “"little") 


much division eye 


line 
birthday cross 
house cross 


(G for “geometrical") 


much much house 
protection cloth 
water sky 


clothing over 


eye earth 
ring ring 
(cE.0 Pend 

fire food 


nada 


vermont 


tote xiedoleedw ,avd .30) (Leodw) 


yalg 


faexuigq 


Leoslw 
Drie 


sodsw 


SAIS | 


paidt 
+80 


eiil 


(“efsgti" Sas “xewoli" :eetld) 


aye 


eavort 


agole 


sobaivtb 
emt t 


pout 


esota vyebdsiid 


SPOID 


sanorl 


("Inoltusdomosp" to> 2) 


roam 


nokso 
yie 
tevo pat 


httso 


pint 
("Bets" 


Sood 


rhpgeet 


SIOVY 
teJaw 
dtofp 


eyo 


patz 
~tD) 


axtt 


4 


< 


a3 


of od 
La yd 
oh | 
Vv’ sfds ed ,mAd 
pats) 
rept ebxs> 
, yixso 
Vhs dotso 
4 (gaan) 
d aisdo 
A 
® eyasdo 
o sreario 
g BLigeo 
% sRoonD 
T@O)  anottetudd 
tO fouudo 
) ainaio 
{Ye x ysko 
so ttolo 
5 pithiitolo 
” Byols 
© twElod 
bas dnc 
cal 
® enidnos 
A 2. Oia 
l= amoo 
(pan 
¢ ; aan . 
‘4 et 
Pal 
gs wooo 


_ 


Oo mu 
eo. 


ia m2 «we & & 
- Tr rT er he 


ma @ om fet fu fy fw Pati mu ret | 
eee + ee re SS 
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mB 
mM oe ; 


~ 


Oo 7 = |! 


mam @ Hi 


re 


mm om fF ~@ © 


no men am om mer mm Pa ee ee ee: ee er ee ee er 


a 


Bp 3 
3 
ea. =e 
B 
* * 
5 33 
B & 2 
B 
(B) 3 
Bat 2 
x * ‘* 
Hanes 
B 
B 3 
2 
3 
See 
+ % = &% 
139.3 
‘* x* 
5 2 
“Ble 


w 
Bw WwW Ww Ww WwW WwW Wt 
nN 


Bal 3 1.2 


be > BH bb DP & 


me me & > whe oe 


> &-& LF LS B& 


oo nm wu oe UH Om 


ow wo Ww Uo Ut 


wn wo wo Uw Ow 


A 
correct oy 
count ott 
country + 
cousin ht 
(cross) T 
cry vo 
cupboard (BE 
cut _ 
cutlery fo 
day © 
dead © 
(delete) / 
dentist ler 
desk cif 
dessert OW, 


different Zz 
Ww 


difficult — 


dirty Wer 
divide & 
do, make action 
doctor Say 
doll PA 
door 1 
down ih 
dress +¥) 
dress - 


drink ° ~ 


brain 
say 
earth 


child 


good 
number 


tree 


brother/sister parent 


(cross symbolizing Christianity) 


rain 


sword 
tool 
sun 


delete 


person 
table 
food 


delete 


much 


part 


person 


child 


clothing 
clothing 
food 


eye 


food 
earth 
life 
medical teeth 
work 


happy 


same 


eye speck 


medical ar. 


(man) made 


lady 


water 


(also & 


) 
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fé 


Boop 
secon nm 
Soi 


trnexsa restate \rarizoud 


(ysinettaiudS patsilodmye aeois) 


ava 


boot 

AtiIs8 

eakt 

dieses faoibem 
ttow 
yaqss 
Omee 


AsO eYya 


sab Jisaatbam 


abaay( 2a) 


niexd 
yse 


m3tB9 


bitdo 


mis 


byowa 
food 
me 


etoleh 


oetead 
9i.dat 
boos 
etoleb 


doum 


2by 


HOA TaG 


Lido 


yobs prakdtoto 


( 9 oels) yotsw 


patdszols 
boo’ 


+ 


/ B02 28 2.4 Bw % 


FoOsTI0D 


SMvOS 


yrsasoo 


mteuon 
(aaoto) 
ytD 
brsodayva 
duo 
yrolivo 
ysb 

fhaab 
(eteleh) 
teidgnedb 
deeb 
TISRGSH 
sussattib 
tivostiLb 
youth 
abivil 


rhoirgos oatga ,ob 


xodoob 
>) ») 
taeb 
mwod 
nBorb 


rE Sr Fr Tr YP fC 


ort & me st & 


3 vo 


fe % 


wo wo we w 


be € 


WwW Ww Wo 


co he & c= & mx 
51] mn 193) ut 


ee he 
sez) uw ur uw 


oes 
wi 


each see "all" 


ear 4 

v 
early ae) A. 
earth =] 
eat Oo Vv. 
egg a0) 


electricity $ 


elevator jt 


(enclosure) [] 
“ 


end, stop —j V. 


enough =f 
excited Ou A. 
exclamation | 
expensive x A. 
eye © 

fall Odd 
fall (| | V. 
family KOA 

far ws A. 


fat see “thick" 


father 4. 


“a 


feel Y; V. 


, reeling see "heart" 


female relative * 


fight »>« V. 


find Sg v. 


fire é 
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before time 


(also _. in some compounds) 


food 
seed life 
room down up 


(c£. “"come") 
same need 


feeling exclamation 


much money 

sun leaf down 

down exclamation 

man protection protection 
lady 

protection man 

heart 

lady (family relationship) 

for against 

see thing earth 


("smoo" .29) 
beet ange 
noitamefoxe pitioas 


vastom qoun 
awob isel 
eplananionm 


nolsisetorqg avisossorg 
yost ‘ 
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Bl 3 245 fish Lo! 
B 45 flag R 
5 flavouring o+g food additional taste 

B a 245 floor «| room location 
m) 3 bags f lower ? 
B 3 fog nw sky water (cf. "cloud") 
Bod. ole. food 2) mouth earth 
B 5 foot ENG legs locator 
B 45 for >? 

1 3 45 forget eo V. knowledge (arrow leading out) 
B 3 45 forward ee 
B (free) QJ open heart 
B > Friday © day six 

131245 friend {O+l person like 
B 3 4 5 from I> 
BS 245 fruit S 
* x x x v 
B 3 a 45 full oO A. ({ecf. "container") 

cai a i ae funny Oto A. happy mouth (cf. “lanugh”) 
(B) 3 45 furniture o_] thing room 
B 2 2&5 future ¢ and in compounds ( 

if 3 1 545 game, toy O,QO7 thing play 
B 3 45 garage a) home wheels 

45 garbage wf delete thing 

B (gas) $ (bubble) up 
B 245 gathering “Ke 
B a 45 get e V. down container 


("Buelo” .to) tedew 
to3B901 


{suo patbsel worxs) ovpbelwond 


s1sad “meqo 
KiB vsb 


(xenks¢aoo" .29) A eee ahs t &@ 

("doust" to) soon ydged ) te ot ansre i 
moon = ant owsinws th € 

‘) abasogmes mt bas pant pes © @ 


(B) 45 girl & (cE. "child" and "lady") 
Bol) Sa kees ao give Lb Vv. up container 
B 45 glass be 


go see "walk" 
(B) 5 hae Eo oe) GOD GOD 
x ¥* a v 
BL SP 2 ea 5 good ss A. brain (positive: plus, exclamation) 


goodbye see "hello" 


(B) 3 45 -goodlooking oOr A. eye happy 
(B) 4 5 grandfather Tt father parent 
(B) 45 grandmother il mother parent 
B 3 45 grass c 
(BY1 3°5152 495 green ©O colour zero 
B 3 ane oo grow a) V. flower . up 
B 3 45 guess Oe Vv. brain question minus plus 
3 245 gym IA room activity 
. 3 4 5 hair & head locator 
Ban Jan aus hand og 
45 handle, switch fh thing hand 
Ber 3 13 4 5 happy Or A, feeling up 
Bo 3 245 have ‘i V. plus earth - 
B 3 245 he ,him,his bs man three (for "third person") 
B23 1 24 5 head @ 
B 3 45 hear 4 V. ear 
B (heart,feeling) @ 
B 3 2 4 5 heavy eal A. scales down 
B18 i 2 45 hello,goodbye o->« mouth (two arrows coming 


together) 
B 3 help A. 


(nodJsnsiovs veutq vevintesq) chevd A 


sne1eq 


ores 


qv 


Bulg una noksewup 
ysivisos 


stotsnof 


rh 
an 


pedder 
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wey 
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oF 
see 


7 
re, 
me 

a 
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A 


Bod 1 eas help A ov. help 


her see "she" 


Bs ena here os (cf. "there") 
5 hide Ojo Vaumening barrier eye 
Boe 45 hill A 
him see "he" 
(BP ea 45 hobby AG. activity interesting 
ae 45 holiday QQYT day happy 
v3 iL) 244 home see "house" 

(BLOG sig 2 455 hospital as house medical 
Bilpamtades hot {Pa fire 
B 3 45 hour @° time (degree) 
Bj 3 1 2 4 5 house a 
Bly Sole 2uAeS how 2A question action 
Bel) dick 45 how many Ox question many, much 

3 45 hundred (100) 
Bl.3at.2n4 5 I,me,my Li person one(i.e. “first person") 
B 3 45 ice a thing water 
B 3 45 idea “Abs brain down 
B 4 5 if ?> question or 

(I'm sorry) see "sorry" 

Bias 2 4045 in CJ 
B 3 45 in order to) » 
B = | 45 insect MA © 

3 4 5 interesting: ay A. brain exclamation 
Bra 45 it, its 
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(leaf) > 
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legs AG 
Let a 
Letter St 
(life) ) 
light 
like +| 


like, similar (ttm. 
little x 


(Locator) av» 


lonely O-| 
v 
long — 
wv 
loud oh 
love p> 
A 
lucky O+ 
machine @ 
make BS 


make action see "do" 


make~believe 


re 


A. 


ee 


knowledge 


brain 


much 
after 


happy 


brain 


get 


brain 


sun 
heart 


near 


feeling 


open 
water 
time 
mouth (cf. 


forwards 


knowledge 


through 


eye 
positive 


same as 


minus 


sound (ear, earth) 


heart 
heart 
circle 


creation 


be 


arrow 
plus 


wheel 


sky 
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3 45 making descriptive 
male relative ox 
ee ay ep a man i 


wo WwW we 
w 


many see "much" 
B 45 marry - @® VV. protection combine 
B 45 maybe ©? be question 


me see "I" 


3B 3 45 mean Ov A. feeling sword 

B s 45 measure Hee V. measure, ruler 

B 3 4-5 meat Ox food animal 

B (medical) 4 

(B) 3 45 medicine 34 bottle medical 

B 4 5 metal qo 

Bo 3, a4 5 milk oa bottle drink 

B (minus) — 

Boe 45 minute @? time minute 

B 5 Monday @ day two 

B aoe, 204 5 money B 

B 3 45 month D 

B 3 45 moon » 

B 3 205 more 4 much sky (cf. most) 
(B) 3 245 morning CD: }12, day before 12 (noon) 
B 3 45 most x sky much 

Bok sot 2 4 5 mother AN protection lady 
ee mountain see "hill" 
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| ie 
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A 


multiply « 


music d? 


(musical note) 3 


my see "I" 
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name 
need 


needle 


negative see "not" 


new see "young" 


news &) 
night ») 


no “lI 
nose l 
rot a 


now see "present" 


number pare 


nurse {4 


of, belongs to) + 


on Nv 


only see "alone" 


open 


UI 
opposite iL 
or > 

o 


orange 


out []- 
outing Ap 


ey, 
P 


(c£. much) 


musical note ear 


pen 


mouth 


(need, dependency) 


eye 
moon 


not 


minus 


person 


colour 


legs 


ear 
earth 


exclamation 


exclamation 


medical 


three 


arrow leading out of 
enclosure 
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B 2 
B cee Sa 
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B 
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over seas 
page see "paper" 
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paper, page ([{] 


parcel b4 


pants 


(parent) Ans 


park se 


part + 
past > 


pen, pencil \ 


period 
person i 
pet mO 
pink o7 
place pe 3B 
plastic e 
play AT 
plaza a] 
please IO 
x 
plural 


plus see and 

pocket Ue 
policeman woe 
pollution TO 
pop = J 
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oo 


feeling sick 


clothing locator legs 


protection person (cf. father, 


mother) 
flower earth tree 
animal heart 
COLOUE seven 
locator earth 
(mirror im age of “make” ) 


activity happy (cf. game) 
much store 


exclamation feeling 


container clothing 


person protect 
air bad 
drink gas 
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3 
(B)1 3 
* 
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earth one 


future 


word 
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six 


thing 


travel (wheel earth) 
ear electricity 
down 
page 
ear 
nine 
relation 
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_possessive » 

potato Ss | vegetable 
present, now )¢ past 
pretty see "good looking" 
promise Kee) Vv. give 
protection . (from 'roof') 
proud O-+ a. feeling 
puppet LAN doll 
purple OG colour 
purpose see "in order to” 

push “e V. forwards 
put od V. place 
question 2 

quick xB A. much 
radio 174 enclosure 
rain ry water 
read of] Vv. see 
record ©? (disc) 
red Og colour 
rectangle (746 

relative “y> family 
restaurant 738 store 
right i 

(ring) J) oO 

rocket At 
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save see "keep" 
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say, speak © 


(scales) 
school 
scissors 
secret 
see 
seed 


she, her 


shirt see "blouse" 


shoes 


show 
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sick 


similar see "like’ 


sister 
sit 
sky 
sleep 
smart 


snow 


socks see "stockings" 


soft 
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I'm sorry myeels 


(sound) 


soup 
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Voss 


speak see "say" 
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mouth 


house 


seven 


teach 


enclosure mouth 
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earth 


lady 


specks 


three 
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protection feet (locator on legs) 


house 


eye 
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enclosure eye 


brain 


rain 
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star 


two (cf.brother 
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v 

special a} A. most good 

(speck) » 2 

eect Al physical action person 
spring O?t sun flower up 
square ae 

stairs a 

stand le V. 

star id 

stick see “attach" 

stockings, socks tt/\y clothing legs locators 
stomach 2) body locator 

stop see "end" 

store Pama 84 room open money (trade) 

to street 
story [lo page mouth 
stranger LG? person feeling question 


strap, string ven 
street ol) building locator 


string see "strap" 
wv 


strong ky A. (muscle on arm) 
summer Ox sun hot 
sun O 
Sunday O) day one 
“a 
surprise Ou V. feeling exclamation 
“a 
swallow t@ ~~ v. down drink 
sweater Boe ead 
swim be V. water person forward 


switch see "handle" 
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symbol 
table 


(taste) 
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teacher Lta 
tease OO Vv: 
teenager 2 
teeth 7 


telephone S$ 
television L]o?¢ 
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thanks C5 
that va 


that see “who, which" 
the ‘“ 


therapist A. 


them see "they" 
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* 

they, them 13 
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think V. 

this ra 


thousand (1000) 
(through) ~i> 


43 


universe(earth, sky) write 


minus 

mouth nose 

car (limited time) 

person teach (give knowledge) 
think mouth laugh 


(midway between "child" & "adult") 


word electricity 


thing eye ear electricity 


feeling give 


(mutual dependency leading to 
upright person) 
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toilet ky 
tomorrow Oc« 
too a 
tool f 
touch { 


toy see "game" 


towel tt i a 
train | KES 
Creat cl x { 
tree 4 


triangle i 
tricycle 3@ 
try 24 
Tuesday 

typewriter le) 
uncle mars 
under wari 


A 
understand >} 


underwear -—- 


unit (1) 
up ip 
upset Ort 


us see "we" 


V. 


ear lightning (sky,electricity 
day Hive 

day present 

chair water 

day future 

more need 

hand thing 

hand 

cloth opposite water 
many car 

thing special 

triangle geometric 

three wheel 

forward ai Ericult 

day three 


machine pen 


brother 


parent 


clothing under 


feeling up 


(arrow leading into knowledge) 


down 
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week 7 
weekend Gi) 
you're welcome CAL. 
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wheel @ 
wheelchair sy 
when? *© 
where? ate 
which? re 
which see "who, which, 
white @1 
who? el 


who, which, that ?» 


plant 


Verb 
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earth 


See "do, make action" 


person 
person 
legs 
room 
feeling 


water 


plural 
sun 
day 
seven 


day 


happy 


water 


question 


chair 
question 
question 
question 
that" 
colour 


question 


visit 
help free 
locator 

fire 


container 


rain 
four 
day 


Saturday (seven) and 
Sunday (one) 


give 


thing 


wheel 
time 
place 


part 


one 


person 
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with a 
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workbook R book 
workman rn man 

wow G+! feeling 
year | Cy sun 
yellow OF colour 
yes ahs positive 
yesterday > day 

you, your 6 person 


(you"re welcome) see "welcome" 


Yl 
young, new § A. child 
yugh @)-! feeling 
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Cause 


forward 


SOW 


fire (cf. want) 


speech (mouth, ear) 
activity 
work 
work 
mout:h positive 
(axrow moving around) 
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mouth negative 
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COLOUR CODE FOR VOCABULARY DISPLAYS 


COLOUR CODE YELLOW GREEN BLUE ORANGE REMAIN WHITE 
FOR COLUMNS 


400 Vocabulary CeO, Ns O; E-Except BJO. All 
R,S,V,W "past,present, not numbers) 
(not numbers) fubure, now” other 
Bie he. Get 
columns 


200 Vocabulary Cz, 
(K-except do, 
make action) 
*(make believe, 
broken, dead-BL 
LO; eo. 


E-Except 
“past, Present 
future, not” 
Dio 


lew: 
*K-make believe 
broken, dead 


M,N,Q,R 
(not numbers 


= 4 6,8 
and "music" 


100 Vocabulary Peels’ 
(Except 
"do,make 


action 
149 


Border numbers as follows: O-Green, 2-Blue, 3-Orange, 4-Brown, 5-yellow, 6-Purple, 7-Pink, 8-Black, 9-Red 
Leave No. l - White 
ADVISE USE OF COLOURED PENCILS OR LETRAFILM - AVAILABLE FROM: FEHELEY A.J. CO. LID., 
Z2L0Gevondes St., 
TOrVOntLO,. Ont. 


This colour code is a tentative scheme, currently being used in the Ontario Crippled Children's Centre 
Symbol Communication Classes (April/74). It is under consideration at the present time; the use of 
shades of colour within the columns is being explored. 
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§ do,make § 
action ; 


ime(my) 


lo 


youlyoun 


OLE 


atraid 


woman 


father 


mother 
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brother 


B2 


sister 


Loa 


teacher 


i pen,pencil ) 


flower 


PEST fet ETS 


i television | hospital 


ESP RS SSSR PE CSTD SS RE RTE SURE 


clothing : 


E wheelchair ® game, toy : 
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f please 


B thonks 
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v 


x 
much. 
many 


present 


(now) ca 


brother § 


Ppitcy 
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therapist 
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thing 
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Centence. No. 1 


r Yo. 


The house ts big. 


Semtevrce- No.3 


Aa, ‘K Oto 
Her father will laugh. 


Sentence No.4 


Worm. 
My book is on the table. 


Sextemce No. 5 
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She was here. 


Seutence. No.6 


7 Wesper Diy ie 
The house isn't big. 


Sentewce No.7 
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Bill didnt come 


Sentenee No. 3 
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Che wit not be here. 


Sentence No.4 
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The teacher thinks 


Ceartence Neo. io 
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Is the teacher thinking t 
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My new book was here. 
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Where usan my ens Rook? 
Sentence No, 13 
A3ided Tl yotke aot 
She &kes to swim. 


Sentence. No. Iu 
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Does she lke Swirnmning ? 
Sentence No. |S 
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Please go away ! 
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TEMPLATE DESIGN BY C.K. BLISS 


The template has been drawn to be used 


with 4%" graph paper. 


If the template is produced exactly the size 
of the attached plan, the symbols drawn by pencil will 


fit the graphed sheet. 


The two sizes of template have been drawn to 
provide the instructor with large demonstration and 
introductory symbols, as well as small symbols for 


recording children's symbol output. 


For detailed instructions on using a template, 


refer to The Book To The Film Mr. Symbol Man, by 
C. K. Bliss, page 31, available in May, 1975. 
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